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The aims of this study are (1) to investigate the characteristics of international schools attended by overseas Japanese students, (2) to analyze the current situation of overseas Japanese students with speciar educational needs in international schools,
(3) to analyze how international schools can provide upper secondary education in diflbrent countries, and (4) based on these findings, to indicate a desirable future direction fbr upper secondary education.
Data was obtained by a literature survey, two interview surveys, and a questionnaire, These surveys were completed by three international schools in Singapore. Based on the data from the surveys, the fbllowing elements were identified as iinportant: A. From the perspective of current international school students who come from aJapanese-educated school:
1) Retaining aJapanese volunteer continuously, or retaining a volunteer with knowledge of special education;
2) Ensuring use ofthe Japanese students' native language by establishing an integration program with overseas Japanese schools; 3) Employing a bilingual special education teacher; and 4) Employing a Japanese teacher if possible to teach a whole Japanese class for students of similar developmental agc, B, Elements of the international school that could be incorporated into the overseas Japanese school: 1) Maintaining use of the Japanese language by establishing integration programs with averseas Japanese school students; 2) Having volunteers in the overseas Japanese school, or use of a maid who (United Nations, 1994) . In Japan, the government has recently begun improving the upper secondary school environment for youth with special educational needs (SEN) and the majority of such students can be enrolled.
This is a step in the right direction, though greater improvement is necessary to enable students with SEN to attend overseas Japanese schools; such schools must be brought to the same level as those in Japan. Overseas Japanese schools were established for the purpose of providing and promoting education in the Japanese language, The Japanese Ministry (Nasuno, 1999) . This study fbcuses on the students with SEN at the international schools in Singapore, who were investigated in a previous report (Nasuno, 2000) . (Nasuno, 2000) .
The literature survey and the first interview survey were respectively conducted at three international schools. The questionnaire survey and the second interview survey were aLso conducted these three schools, two of which of responded. The respondents included the school principal, the teacher who was in charge ofJapanese students with SEN, and the receptionist of special education (see Table 1 ).
3-2. Procedums
The surveys were conducted in the fo11owing order fbr the fo11owing purposes: (1) (1) About overseas students with SEN whose native language was not items):
. Enrollment restrictions according to type or level of disability . Languages other than English that are understood by the students .
Teachers' instruction language in languagcs other than English
(2) About Japanese students with SEN in the school (3 items) . The result of our survey suggested to overseas Japanese schools that it is possible to 1) establish integration programs at overseas Japanese schools in order to maintain Japanese language skills of students who were graduated from overseas Japanese schools, 2) utilize volunteers in the overseas Japanese schools, or a maid who is hired by the child's farnily if the budget is limited, 3) creating a special education center in overseas Japanese schools and 4) considering ways to provide education up to the age of 21.
The fo11owing (Table 3) .
As was mentioned in "1. Characteristics of the schools" about school enrollment, (Kato, 1992; Nasuno, 2000) . Obviously, the participation ofthe parent with the child is greatly emphasized to compensate for the child's language problem.
q Languages other than English that are unclerstood as a native language. At School B, there were three languages other than English which students had as a native tongue (Table 3) . At School C, there were eight languages other than English which the students used as their native language ( At School B, there are seven students in the senior class; three of them are Japanese who graduated from overseas Japanese schools and Japanese schools in Japan, whereas the other fbur were English-educated but their parents' English is not as a native language but as a second language. Scheol B reported that,
[`Communication with the parents is more problematic than communication with the children. Representatives of' the school are unable to speak in depth with the parents about the child's needs or problems. It would be good to have a Japanese-speaking teacher, but funds cannot support this. The students' ages range from 9 to 24, so it would be inappropriate to put them in one class." Although School Theretbre, not only the student's language ability but also the parents' language ability has an influence on the child under the condition of receiving educational instruction in a language other than the native language. The School B agreed that it was a good idea to establish an integration program at overseas Japanese schools in order to ensure that the Japanese students sustained a connection with their native language as well as regular students. Japan also has students with SEN who need special education in their native language (Asahi newspaper,1999;  The British Embassy, Tokyo, 1999) . It is hoped that the results of this study will clarify and confirm that special education is needed everywhere, even when we go out of our own countries.
Conclusions
Based on the survey data, the fbllowing elements 
